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 1 

!  List four outcomes all parents want for their children 
!  List four characteristics of students who have a developmental 

disability 
!  Define and give examples of partial participation 
!  List four ways to help a student become actively involved in his/her 

own life 
!  Differentiate between integrated and segregated settings 
!  Differentiate between age-appropriate and non-age-appropriate tasks, 

materials and expectations  
!  Identify the four domains of a functional curriculum and tasks taught 

within each of the domains 
!  List the four embedded skill areas  
!  Identify functional academic areas 
!  Give examples of motor, communication, and social skills 
!  State why it is important to teach social skills 
!  Give four examples of how embedded skills are taught within each of 

the four domains 
!  List five components that make community instruction different from 

a field trip 

 
!  Explain how IDEA impacted special education services for students 
!  Define transition 
!  State why it’s important to define and teach to the “next environment” 

for students 
!  Define Individualized Educational Plan (IEP) 
!  Define IEP at a Glance 
!  Define non-paid job training  
!  State the components in non-paid job training that are mandated by 

law 
!  Explain the difference between mandated and non-mandated services 
!  State why written information/data must be collected at job sites 
 
 

C H A P T E R  1  

O B J E C T I V E S   

PREPARING STUDENTS FOR 

THE ADULT WORLD 

C H A P T E R  2  

O B J E C T I V E S  

TRANSITION: IT’S THE LAW 



 2 

 
!  List five tips on how to give directions to students 
!  List the four stages of job training 
!  List, in order, the six steps to follow when teaching a task 
!  List, in order, the five steps to follow when the student needs to be 

redirected when performing a task 
!  Define task analysis 
!  State three functions of a task analysis 
!  Describe the recommended process to determine a student’s 

productivity 
 
 
 
!  List the four types of typical behavior problems 
!  List four reasons why punishment doesn’t work 
!  State how often a student should be praised when shaping a new 

behavior 
!  Discuss why behaviors are a form of communication 
!  List five messages a student may be trying to communicate through 

his/her behavior 
!  State the differences between deliberate and emotional behavior 
!  Explain the three steps to follow when dealing with a deliberate 

behavior 
!  List three examples of natural consequences as related to student 

behavior 
!  Explain the educator’s role in breaking the conflict cycle 
!  List the three steps to follow when using counseling tools with an 

emotional behavior 
!  List four components of a successful behavior management plan 
!  List four steps a para-educator must understand/follow in a behavior 

plan 
!  State why it’s important to document student behavior 
!  Differentiate between a “label” and a “behavior” 
 
 
 
 

C H A P T E R  3  

O B J E C T I V E S  

HOW TO TEACH 

C H A P T E R  4  

O B J E C T I V E S  

BEHAVIOR 

MANAGEMENT 



 3 

 
!  Define para-educator 
!  Describe code of ethics issues in the categories of Responsibility, 

Communication, Professionalism, and Confidentiality for a para-
educator 

!  List eight responsibilities of a job coach 
!  List three things a job coach is modeling to the community 
!  Explain the difference between a disability and a handicap 
!  Give three examples of “People First” language 
 
 
 
 

C H A P T E R  5  

O B J E C T I V E S  

ROLE OF THE  

PARA-EDUCATOR 

 



4!

School-Based Job Coach 
Training!

Patty Galbraith & Cindy Hahn!
Nebraska Department of Education!

5!

“A person who is severely impaired 
never knows his hidden sources of 
strength until he is treated like a 

normal human being and encouraged 
to shape his own life.”!

     -Helen Keller !

6!

What do ALL parents want for their 
children? Everyone has the right to be…!

!"Safe!

!"Happy!

!"Healthy!

!" Independent (as possible)!

What TASKS must you be able to do, what 
SKILLS must you have in order to be safe, 

happy, healthy and independent?!



7!

What We Know About Students With 
Developmental Disabilities:!

"" Their IQ is typically below 70.!
"" They can and will learn. It will just 

take them longer.!

"" They have difficulty in ALL academic 
areas, as well as with social, 
communication and motor skills. !

"" They have a difficult time transferring 
skills from one environment to the 
next.!

8!

The more severe the disability:!

!"The longer it will take to learn a skill.!

!"The more difficult it will be to transfer 
skills from one environment to the next.!

!"The more they will struggle with 
academic, social, communication and 
motor skills. !

9!

What does the school need to provide so that our 

students have the skills to be happy, healthy, safe 
and as independent as possible?!

Philosophically:!
1. !Expectations from ALL staff that ALL students 

can learn.!

2. !Opportunities for students to be actively involved 
in their life choices.!

3. !Integrated settings.!

4. !Age-appropriate materials, activities and 
expectations.!



10!

Knowing what we know about our 

students…We need to provide:!

5. !A curriculum focused on teaching functional 
tasks.  (Need to know vs. Nice to know)!

6. !Functional academics, social, 
communication and motor skill needs are 
identified for every student, and taught within 
the curriculum, in all environments.!

7. !Community-based instruction.!

11!

1.  All students can learn.!

"We must truly believe in the concept that our 
students are not developmentally disabled but 
rather that they are developmentally delayed. 
Delayed tells us that learning CAN and WILL 

occur with repetition and practice.!

Partial Participation: Not everyone 
can independently do every task, 
but EVERYONE can do PART of a 

task.!

12!

When we do things for a student, 

the student becomes:!

!"More dependent!

!"Begins to feel hopeless!

!"Develops “learned helplessness”!

!"Has lowered self-esteem!

(Perhaps “doing for the student”!

 makes us feel important#?)!



13!

When we require a student to do 

things for himself, the student!

!" Learns more skills!
!" Becomes more independent!

!" Acquires a sense of control over his/her environment!

!" Achieves a sense of accomplishment!

!" Increases his/her self-esteem!

“In order to achieve, we must first believe we can.” !
–Michael Korda!

SIT ON YOUR HANDS!!!! !

(This will make the student feel important#)!

14!

2.  All students must be actively 

involved in their lives.!

!" We must help them understand, and be comfortable 
with, who they are.!

!" We must teach them to be advocates for themselves.!

!" We must teach them how to use the resources/supports 
available to them.!

!" We must give them choices (and let them reap the 
natural consequences of their choices).!

15!

3.  Integrated Settings!

!"Sharing space is not integration.!

!"We must create opportunities for our 
students to interact with same-age peers.!

!" Integration is an opportunity to teach 
regular education students/staff about the 
dignity and worth of ALL students.!

!"Using the community as a classroom 
causes integration to naturally occur.!



16!

4.  Age-Appropriate!

!" Tasks we teach should be the same tasks that 
same-age peers without disabilities are 
performing.!

!" The materials we use must be age-appropriate.!

!" We must EXPECT our students to “act their 
age” by treating them as the young adults they 
are.!

17!

5. Functional Curriculum:!
 Need To Know vs. Nice to Know  !

Vocational

Domestic

Rec/Leisure

Community

18!

Domestic Domain!

"" Self Care!
"" Health!
"" Grooming!

"" Safety!
"" Dressing!

"" Clothing Care!

"" Eating!
"" Food Preparation!

"" Housekeeping!



19!

Community Domain!

"" Shopping!
"" Restaurants!
"" Community Services!

"" Telephone Use!
"" Transportation!

20!

Recreation/ Leisure Domain!

$"Home and Neighborhood: Individual !
$"Home and Neighborhood: Family & Friends!
$"Community: Individual!
$"Community: Family & Friends!

$"School!
$"Physical Fitness Routines !

21!

Vocational Domain!

"" Classroom/ School Jobs!
"" Non-Paid Job Training (age 14 and older)!
"" Transition to Employment!



22!

Parent Inventory:!

!" Listing of functional tasks !

!" Updated by parent once a year prior to IEP.!

!" Gives parent input into IEP.!

!" Helps prioritize needs of student.!

!" Documents rate of learning.!

!" Provides information for smoother transition to next 
environment. !

23!

6. Embedded Skills: Functional Academic, 
Motor, Communication, Social!

!" Makes our curriculum individualized.!

!" Must be clearly defined in our IEP.!

!" Are taught within the four “domains”.!

!" Define what part(s) of the task the student 
will be participating in.!

“Everyone moment is a teaching moment!”!

24!

Functional Academics!

!" “Need to know” academics!
•" Money, banking,  time, measurement, counting, math facts, 

writing, reading!

!" Functional Academic Checklist!

•" Updated yearly prior to IEP by casemanager.!

•" Provides documentation of what academics the student has 
been exposed to, and their level of achievement.!

•" Documents rate of learning.!

•" Provides information for a smoother transition to the next 
environment.!



25!

(Fine and Gross) Motor Skills:!

!"Handwriting!

!"Feeding!

!"Dressing!

!"Grooming!

!"Walking!

!"Etc., etc., etc. !

26!

Communication Skills:!

!"Expressive language!

!"Receptive language!

!"Non-verbal cues!

!"Appropriateness of conversation!

!"Voice volume!

!"Etc., etc., etc.!

27!

Social Skills:!

!" “Social skills are what allow us to pass as 
normal.  Whether one can pass as normal 
depends not so much on whether one can read 
or write, but rather on one#s level of social 
development.”  !

•" -Dr. Stephen Greenspan/Boys Town!

Students with poor social skills!

!-have a high incidence of delinquency.!

!-have a higher drop-out rate.!
!-have lower self-esteem.!



28!

Valued social skills reported by 

employers:!

!" Asking for help!
!" Responding to criticism appropriately!

!" Following directions!

!" Offering to help co-workers!

!" Answering questions!

!" Greeting others!

!" Conversing with others!

!" Using social amenities!

!" Giving positive comments!

85% of people lose their jobs because of inadequate 
social skills!!!

(Social/Communication Skill TA)!

29!

Boys Town Social Skills!

!"Following directions:!
•" Look at the person.!

•" Say “Okay”.!

•" Do what you#ve been asked right away.!

•" Check back.!

!"Greeting Someone:!
•" Look at the person.!

•" Use a pleasant voice.!

•" Say “Hi” or “Wave”.!

30!

How do I teach a social skill?!

!" Rationalize why the social skill is important.!

!" Model the social skill.!

!" Role play the social skill with the student.!

!" Give feedback to the student.!

!" Practice, practice, practice.!

“There are those who would admonish their pupils to $behave# rather 
than teach them how to relate positively to each other.  Seldom 

would we admonish a pupil to read in place of teaching the 
necessary skills.”  !

! !-Morse!



31!

Functional TASKS/Embedded SKILLS!

!"Remember:  Academic, motor, 
communication, and social skills are 

taught while teaching tasks within the 
domestic, community, recreation/leisure 

and vocational domains.!

Tasks:  Functional Curriculum !!

Skills:  Individualization!

32!

Vocational Domain !
Task: Oiling Pans At Pizza Hut!

Motor Skills!
""Transporting pans to work area!
""Pushing down on oil spout!
""Putting lids on pans!
""Opening door to restaurant!

33!

Vocational Domain !
Task: Oiling Pans At Pizza Hut!

Communication Skills!
"" Asking how many pans need to be oiled!
"" Greeting co-workers!

"" Using appropriate break time 
conversation!

""Maintaining appropriate space when 
conversing!



34!

Vocational Domain !
Task: Oiling Pans At Pizza Hut!

Social Skills!
"" Following Directions!
""Working quietly!

"" Offering to help others when work is 
finished.!

"" Accepting “No” for an answer.!

35!

Vocational Domain !
Task: Oiling Pans At Pizza Hut!

Academic Skills !
"" Counting out number of pans needed!
"" Identifying color of spout!

"" Counting number of total pans oiled!
"" Putting pans in groups of five!
""Writing down number of pans oiled!

36!

7.  What Is Community-Based 

Instruction?!

!" Teaching takes place in the setting where the 

skill being taught is actually performed.!

!" The community becomes the classroom.!

!" An opportunity to expose the community to 
the abilities of our students.!



37!

Field Trip vs. Community 

Instruction!

!" Class vs. 2-3 Students!

!" Exposure vs. Teaching IEP goals/embedded skills!

!" No data collected vs. data collected!

!" One time vs. once a week or more!

!" Nice to know vs. Need to know!

38!

“A Case For Teaching Functional Skills”!

!" Is the task age-appropriate?!

!"What “domain” is the task in?!

!" Is the task something you would “need to 
know”?!

!"What “embedded skills” are being taught?!



39!

“The IDEA has been the driving force 
behind the simple idea that every 
American citizen is a person of 

dignity and worth, having a spirit 
and a soul, and having the right to 
develop his or her full capabilities.” !

-Bill Clinton !

40!

Individuals With Disabilities!
Education Act (IDEA)!

"A Federal law, passed in 1990, that requires planning 
for transition to adulthood, including employment, 
starting at least age 16, as part of his/her 
Individualized Education Plan (IEP). !

"“The great power of IDEA is that it brings people 
with disabilities into the heart of our communities and 
our schools, where we learn that disability does not 
divide us, but brings us together.” !

-Senator Bill Frist!

41!

Transition: The Process Designed To 
Assist Students In Their Move From 
School Into The Adult World.!

The concept of transition is simple:!
!" To help students and families think about their life 

after high school and identify long-range goals.!

!" To design the school experience so students gain 
the skills and connections they’ll need to achieve 
those goals.!

!" Transition plans make education meaningful for the 
student.!



42!

Transition: The Process Used To Assist 
Students In Their Move From School Into !
The Adult World!

!" Because our students take longer to learn 
skills, and because they have a difficult time 
transferring skills, we must “teach to the 
next environment”.!

!" Transition helps define where that 
environment will be and what skills the 
student will need to be successful in that 
environment.!

43!

The Individualized Education Plan 
(IEP):!

!" Identifies the student’s desired goals.!

!" Outlines the school experience to help him meet his 
goals.!

!" Is a team process that includes the student, parents, 
educator, agency personnel, and others. !

!" Becomes the blueprint for the future. !

44!

IEP at a Glance!

"" Identifies priority domestic, vocational, 
community, and recreation/leisure goals/

tasks for the student.!

"" Identifies priority embedded skills 
(functional academics, motor, social, and 

communication) for the student.!



45!

The IEP And Non-Paid Job Training!

Non-paid job training:!
!" Is more than learning a specific work task.!

!" Provides opportunities to experience 
different environments.!

!" Provides opportunities to practice IEP 
academic, communication, motor and social 
skills, and goals in natural environments. !

46!

The IEP And Non-Paid Job Training!

Non-paid job training:!
!" Must be dictated by the needs of the student 

and driven by IEP vocational goals.!

!" Is NOT intended to furnish employers with 
employees. !

!" Is an evaluation tool.!

47!

Examples of Vocational Needs:!

""Does accurate work!

""Completes work in allotted time!

""Works without distracting others!

""Asks questions or seeks help when 
needed!

""Accept praise!

(Six week monitoring sheet)!



48!

Federal Guidelines For Students In 
Non-Paid Job Training:!

Letter of Agreement:  Outlines Federal 
guidelines for parents and employers.!

Liability for students is covered by the 
school district.  The jobsite is considered 
an extension of the classroom.  !

It must be remembered that the work experience is 
to meet the IEP (educational) needs of the 
student, and NOT the labor needs of the 
employer!!!

49!

What Happens After High School?!

!" A free, appropriate education for students with 
disabilities is mandated by law until they are 21 or 
choose to graduate.!

!" Services after graduation are NOT mandated!!

!" What types of services are available after high 
school?!

!"No special services!

!"Time-limited services!

!"Ongoing services!

50!

Community-Based Work Experiences Provide A 
Wealth Of Information!

!" For the student and the parents,!
!" Teachers,!
!" And any adult service providers. !

Written documentation of work experience is critical!
 (and required).!

Information/Data gathered will help determine:!
" "Eligibility for adult services !
" "Who should provide adult services!
" "What supports the student will need to be successful !

(Transitional Planning Guide)!
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“The mediocre teacher tells.!
The good teacher explains.!

The superior teacher demonstrates.!
The great teacher inspires.”!

-William Arthur Ward!

52!

How To Give A Direction!

!" Make the direction a polite command.!
"Say, “Start your work”. !
"Not, “Do you want to start work?”!

!" Describe what you want to happen. Be 
specific.!

!" Get close to the student when giving a 
direction. Get approximately three feet 
away, or less.!

!" Use a quiet voice with eye contact. !

53!

How To Give A Direction:!

!"Make only one request at a time!
!" Give the student 5-10 seconds to 

process the direction. !
!" Have the student repeat the direction 

back to you.!
!" Be calm, non-emotional. !
!"Make more “do” requests than “don’t”.!



54!

The Four Stages Of Job Training!

1.  First: Learn how to do the task!
" " "Can’t do it? Teach it.!
" " "Doesn’t want to do it?  Motivate.!

2.  Second: Increase productivity !

3.  Third: Take Initiative!

4.  Fourth: Total Independence!

55!

Stage 1: How To Teach A Task!

1.  Explain the task to the student. !
"Tell them why the job is important, what 
happens to the finished product, and why it needs 
to be done correctly.!

2.  Show the student what to do.!
3.  Let the student try the task. !
4.  Observe their performance.!
5.  Praise their progress OR!

6.  Redirect.!

56!

How To Redirect (Errorless Learning)!

1.  Natural Indirect Verbal Cue…(“What’s next?”)!

2.  Gesture...(Point)!

3.  Direct Verbal Cue...(“Open the lid.”)!

4.  Partial Physical Assistance…(Guide)!

5.  Full Physical Assistance…(Hand over hand)!
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Task Analysis (TA)!

!" Breaks down a task into small learning 
units.!

!" Identifies parts of task that are more 
difficult for the student.!

!" Documents rate of learning.!

Note: Tasks are made up of a series of embedded 
skills" !

58!

Task Analysis (TA) !
Example: Brushing Teeth!
!" Go into bathroom!
!" Pick up toothpaste!
!" Take off lid!
!" Pick up toothbrush!
!" Squeeze paste onto toothbrush!
!" Replace lid!
!" Brush teeth!
!" Spit!
!" Rinse mouth!
!" Rinse brush!
!" Put toothbrush and toothpaste away!

(TA Form)!

59!

Stage 2: Increase Productivity!

Once a student has learned how to 
do the task, we need to focus on 
their level of productivity, and 
teach the concept that “time is 

money”.!

(Productivity Form)!
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Stage 3: Take Initiative!

!" Independently moving from one task to 
the next!

!"May use written lists, picture prompts.!

61!

Stage 4: Total Independence-!
The Student Can Do All Of The Job!

!" Accurately!
!" In a timely manner!
!"Without support!

62!

Suggested Items To Bring To 
Jobsite:!

!" Copy Of Bell Schedule/School Calendar!
!" Boys Town Social Skills Card/Picture 

Prompts!
!" Names/Phone Numbers of Staff!
!" Pen/Paper!
!" Timer/Calculator!
!" Kleenex/Feminine Hygiene Supplies!
!" Band-Aids/Hand Sanitizer!
!" Pre-Moistened Towelettes!



63!

!"The important thing to remember is this: !

You cannot control the behavior of a !
!student, but you can control how you react 

to a student. !

Always ask yourself this:!

 “How am I feeling right now?”!

64!

Types of Typical Behavior Problems!

!" Distracting: Mildly distracts 2-3 others from being able to 
work (tapping a pencil) !

!" Disruptive: Seriously disrupts a large portion of the class 
from its task (cursing at the teacher)!

!" Destructive: Causes damage to property (throwing a 
chair)!

!" Dangerous: Creates harm or serious potential of harm 
to self or others (banging head on wall)!

65!

What doesn#t work: Punishment!
!" Punishment: Reacting to the behavior AFTER it happens (time out, 

suspension, yelling).  We are NOT talking about consequences…
more on that later"!

!" Punishment does not promote long-term improvement in behavior.!

!" Punishment reinforces the behavior.!

!" Punishment can make the behavior occur more often, make it more 
intense or destructive.!

!" Punishment focuses on what NOT to do, rather than teaching what 
to do.!



66!

What Works?: PRAISE!

!" Catch students being “good”.!

!" Praise appropriate behavior AT LEAST once 
every ten minutes.!

!" Be specific with the praise.!

!" Praise approximations of desired behavior.!

67!

What else works?!
!" Redirection!

!" Distraction/Show an interest!
!" Humor!
!" Setting up your environment!
!" Planned Ignoring!
!" Proximity to the student!
!" Maintain routine!
!" Change the activity!
!" Modeling!
!" Signals!
!" Brief Time Away!
!" MOST IMPORTANTLY, REMEMBERING THAT…!

68!

Behavior Is A Form Of Communication !

!"A student#s behavior often rises out of 
their inability to communicate.!

!“Newborns have, from the very beginning, a way of screaming…so 
when a nurse would discover its desires, she guesses from these 
indications what to offer it; if the child is quiet when something is 
offered it, she thinks she has found the right thing, but the wrong if 
it cries or screams.”  -Plato!

!“When children begin to speak, they cry less.  This is a natural 
progression.  One language is substituted for another.  As soon as 
they can say words…why would they say it with cries?”  -Rousseau!



69!

What might the student be trying to 
communicate? The student may be:!

!" Hot, cold, tired, hungry, thirsty, or sick.!

!" Experiencing changes in his home environment or in relationships.!

!" Overwhelmed or unsure of our expectations.!

!" In an environment that is too crowded, too loud, too dark, or too 
bright.!

!" Working with staff that are not giving him enough attention, that are 
inconsistent in dealing with him, or are changing too frequently.!

!" Engaged in activities that are boring, frustrating, meaningless.!

!" Not given the opportunity to make his own choices.!

70!

Deliberate Behavior vs. Emotional Behavior:$
Both are communicating a need.!

!" Deliberate Behavior!
•"The student has the ability to control his behavior.!

•"It is a student#s attempt to meet his SOCIAL 
needs at the expense of others. !

•"The goal for us is to simply stop the behavior 
immediately and quickly return to a productive 

learning environment.!

71!

Social needs:!
!" Love: acts lonely, unloved, rejected!

•" Acting out for teacher#s attention, gangs, class clown, whining!

!" Power/Importance: worthless, insignificant!
•" Bullying, refusal to follow directions, challenging authority, 

tantrums!

!" Fun/Pleasure: bored, unmotivated, overwhelmed, no joy!
•" Talking in class, teasing others, running in the halls!

!" Freedom: trapped, controlled, manipulated!
•" Refusal to work, running away, drugs, alcohol, outrageous clothing!



72!

Cues to Deliberate Behavior!

!"Demeanor: Calm/smirk/enjoyment!

!"Behavior: Normal behavior for student!

!"Peers: Encouraged by peers!

!"Issues: No outside issues!

73!

What to do?$
 (Pick your battles")!

Step 1:  Praise to others, redirection or distraction may be enough to 
get the student back on track.  If not…!

Step 2:  Warn the student of the consequences which will occur if he 
doesn#t follow the rule.!
! ! !1. Ask to talk to student.!
! ! !2.  “If (behavior), then (consequence).!
! ! !3.  Repeat request.  If student doesn#t comply…!

Step 3:  Give the consequence when the problem has continued 
despite a fair warning.!
! ! !1.  State misbehavior!
! ! !2.  State its effects!
! ! !3.  State consequence…follow through with consequence!

74!

Students need to learn that choices have consequences, 

and they have CONTROL over the choices they make.!

!" Natural consequences: match the consequence to the 
behavior.!

!" Make sure you can follow through with the 
consequence.!

!" Give the consequence in the form of a choice.!

!" Make sure the student understands the correlation 
between his choice and the consequence.!



75!

Emotional Behavior: An Overreaction$
 To Stress And Misperceptions!

!" May be difficult for the student to control.!

!" Many troubled youth have low self-esteem and negative 
expectations of others.!

!" They develop a self-fulfilling prophecy of failure.!

!" They would rather have predictable failure than 
unpredictable success.!

76!

Cues to Emotional Behavior:!

!"Demeanor: Intense!

!"Behavior: Unusual!

!"Peers: Rejection!

!"Issues:  Outside issues (lots of them)!

77!

The Conflict Cycle:!
!" Stressful incident:!

•" Difficult situation activates irrational beliefs!
! !!

!" Feelings:!
•" Negative, overwhelming emotions flood student, limiting clear thinking !

!" Behavior!
•" Impulsive, inappropriate acting out behaviors!

!" Reactions!
•" Negative reactions from peers and adults!
•"  (40% of behaviors are escalated by staff)!

!" Stressful Incident…the cycle continues…!

!" Our job is to BREAK this cycle.!
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Strategies for preventing emotional 

crisis:!
!" Know your students sensitive areas.!

!" Be flexible with rules when there are extenuating 
circumstances and/or students are in genuine distress.!

!" Make schools safe.!

!" Logic (cause and effect) doesn#t work. Student is in 
“fight or flight” part of brain.!

!"  Counseling tools work.!
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Counseling Tools: Step 1!
!" Give space when a student is still physically safe, but 

is too escalated to discuss a problem rationally.!

1.  Acknowledge feelings.  “I can see how upset 
!you are”.!

2.  Offer space.  “Why don#t you take a few minutes 
!to yourself”.!

3.  Set limits.  “You can stay here at your desk, or 
!you can go out in the hall with the para.”!
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Counseling Tools: Step 2!

!" Active listening:  Use when student is 
calm enough to talk, but not yet calm 
enough to problem solve.!

1.  Pay attention without interrupting.!

2.  Reflect student#s feelings in your own words.!
!”It sounds like you#re (feeling) because 
(reason).”!
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Counseling Tools: Step 3!
!" After de-escalating and careful listening, try problem solving.!

•" Define the problem:  Ask questions as needed to get the 
full story.!

“What happened?”!
“So first___happened, then___, right? !

•" Develop insights:  What#s missing? Provide information.!
“Let#s get more information on this.”!

•" Find a solution: !
!“What could you have done differently?”!
!“What do you need to do to make this right?” !
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Behavior Management Plans:$
Entire Class or Individual Student!

!"Clear expectations of behavior.!

!"Focus on positive behavior.!

!"Clear, natural consequences.!

!"Consistently carried through by ALL staff.!
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Behavior Plans and the Para:!
Make sure you:!
#" Know the behavior plan. !

#" Follow the behavior plan.!

#" Understand the expectations for the student.!

#" Understand and follow through with the !
"consequences for the behavior.!

Individual behavior plans are typically!
 outlined in the Student Profile.!
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Remember:!

#"Expectations for one student may not be the 
same for other students.!

#"We must strengthen their abilities, and find 
ways to accommodate their disabilities.!

#"Understand that no one is going to “fix” any 
student.!

#"Start each day with a clean slate. Do not hold a 
grudge!!

#"Remember:  You are NOT responsible for the 
behavior of the student.  You ARE responsible 
for your reaction to the student’s behavior.!

#"How are YOU feeling?!
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Documenting Behavior:!
As a para…!
#"You are the eyes and ears for the student’s 

case manager.!

#"Your responsibility is to gather consistent, 
objective documentation and share that 
with the case manager.!

#"The case manager has the responsibility to 
provide you with specific, proactive 
strategies.!
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A Behavior:!
#" Is someone doing something you can see or hear.!

#" Is measurable.!

#" Has a beginning and an end.!

#" Can occur over and over again.!

#" Some examples of behavior:!
#"John was 4 minutes late for class.!
#"Jill had her head down on her desk.!
#"Sam put his hand through the wall.!
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A Label:!
#" Is descriptive.!

#"Can be judgmental.!
#"Sue is affectionate.!
#"Jim is lazy.!
#"Cassie was out of control.!

When documenting behavior, do not use labels. !
 Be specific when describing the behavior.!

(Documentation of Student Behavior Form)!
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ÒAlone we can do so 
little; together we can 

do so much.Ó!
-Helen Keller !
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A paraeducator is a school 
employee:!

!" Whose position is either instructional in nature or 
who delivers other direct services to students. !

!" Who works under the supervision of a certiÞed 
teacher. !

!" A Job Coach is a para who provides educational 
services in the actual work environment for 
students with developmental disabilities. !

ÒParaÓ means ÒalongsideÓ of an educator.!

(ÒCan You Answer The Following?Ó)!
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Code Of Ethics For Paraeducators: 
Responsibility!

!" Recognize that the teacher has the ultimate 
responsibility for the instruction and management 
of the students !

!" Follow the directions given to you by the teacher !
!" Understand school policies and procedures!
!" Accept responsibility for improving skills !
!" Engage only in activities for which you are qualiÞed 

or trained !
!" Follow district policies for protecting the health, 

safety and well-being of students. !
!" Report any suspected child abuse to the 

appropriate personnel !
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Code Of Ethics For Paraeducators: 
Communication!

" "!
!" Discuss concerns about the teacher or teaching methods directly 

with the teacher. !

!" Do not communicate progress or concerns about students to 
parents unless directed to do so by the teacher. !

!" Refer concerns expressed by parents, students and others to 
the teacher. !

!" Present yourself as a positive role model to students !

!" Represent your school district in a positive manner !
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Code Of Ethics For Paraeducators: 
ConÞdentiality!

!" Discuss school problems and conÞdential 
matters only with the appropriate personnel. !

!" Discuss a studentÕs progress, limitations, and/
or educational program only with the 
supervising teacher in the appropriate 
setting. !

!" Maintain conÞdentiality about all personal 
information and educational records 
concerning students and their families !
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What Are The Responsibilities 
SpeciÞc To A Job Coach?!

!" Become familiar with each studentÕs IEP 
vocational objectives/embedded skills. !

!" Carry out these IEP objectives for each 
assigned student at the job site !

!" Record data about student performance !
!" Communicate with your supervisor about job 

training sites on a systematic and consistent 
basis, including problems and concerns!
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What Are The Responsibilities 
SpeciÞc To A Job Coach? !

!" Follow through with suggestions and 
procedures.!

!" Facilitate  communication with employers, as 
appropriate. !

!" Be punctual and follow your schedule. !

!" Check that students are groomed and dressed 
properly before leaving for jobsite. !
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What Are The Responsibilities 
SpeciÞc To A Job Coach? !

!" Respect the privacy of the job training site. !
!" Never leave any written materials that you may have 

about the student in any public area. !
!" Demonstrate appropriate ways to interact with others 

in the community. !

Most Importantly: !
!" Model to the community how to interact with people 

who have disabilities. !
!" Model to the community the potential of our students 

as potential employees. !
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Disabilities are a normal part of life.  To 
consider them anything else is abnormal.!

ÒNearly 50 million people age Þve or 
over in the civilian, !

non-institutionalized population have 
at least one disability, and that 

amounts to nearly one in Þve U.S. 
residents.!

-Robert Bernstein !
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Disability Vs. Handicap !

A disability  !
"is a limitation that interferes with a personÕs 
ability to walk, talk, hear, learn. !

" "*Sarah is a person who has cerebral palsy. She uses a 
"wheelchair to get around. SarahÕs disability  is her "
"cerebral palsy. !

A handicap!
 "is used to describe a situation or barrier imposed 

by something or someone else.!
" "*A person who uses a wheelchair is handicapped by an 

"inaccessible building.  The stairs  are the handicap.!
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Tips For Language Related To!
Disabilities And Handicaps!

!" Speak of the person Þrst-then the 
disability (only if necessary) !

!" Emphasize abilitiesÑnot limitations !

!" DonÕt label people as part of a disability 
group. DonÕt say, Òthe disabledÓ, Òthe 
retardedÓ, Òthe mentally illÓ or the ÒDowns 
kidsÓ. Instead say, Òpeople with disabilitiesÓ 
or Òa student who has Downs SyndromeÓ.!

!" Let a person with a disability talk for 
themselves.!
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SayÉ " " "Instead OfÉ !

"" Child with a disability !Handicapped child, retarded!
"" Person who hasÉ !Afßicted, suffers from, victim of!
"" Accessible parking !Handicapped parking!
"" Paralyzed ! ! !Invalid!
"" Seizure disorder ! !Fits or spells!
"" Has a physical disability !Crippled!
"" Has Downs Syndrome !Mongoloid, is Downs Syndrome!
"" Uses a wheelchair !ConÞned to a wheelchair!
"" Has a mental illness !Crazy, insane, is mentally ill!

! ! ! ! ! !!
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Final Words of Wisdom#!

"" In the perfect world...(accept what is).!
"" This too shall pass.!
"" Celebrate.!
"" Play.!
"" Believe.!

ÒFor these are all our children.  We will all proÞt by 
or pay for whatever they become.Ó!

-James Baldwin!



SAMPLE FORMS 

To view the Sample Forms section of the manual, contact Barb Fischer, 
ESU 9, P.O. Box 2047, Hastings, NE 68902; (402) 463-5611, 
bfischer@esu9.org. 



 

COMPETENCY TESTS 
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C O M P E T E N C Y  T E S T  –  C H A P T E R  1  

P R E P A R I N G  S T U D E N T S  F O R  T H E  A D U L T  W O R L D  

1. All parents want for their child to be: 

a. safe 

b. happy 

c. healthy 

d. independent 

e. all of the above 

f. none of the above 
 

2. A student with a developmental disability typically has an IQ of 90 or below. 

True  False 

 

3. A student with a developmental disability only has difficulty in specific academic areas. 

True  False 

 

4. A student with a developmental disability will easily transfer skills from one environment to the next. 

True  False 

 

5. Because it takes students with developmental disabilities longer to learn skills, we need to teach skills that 

will help them become as independent as possible. 

True  False 

 

6. Partial participation means that only part of the class is doing an activity. 

True  False 

 

7. When we require a student to do things for himself/herself, the student: 

a. learns more skills 

b. feels that he/she has some control over his/her environment 

c. increases his/her self-esteem 

d. is being abused by staff 

 

8. It is best to “ignore” a student!s disability so that he/she doesn!t feel bad about it. 

True  False 

 

9. Having a classroom for students with disabilities in a regular education school is integration. 

True  False 

 

10. Circle the following that are NOT age-appropriate for a high school student: 

a. holding hands with staff while walking down the hall 

b. putting together a Sesame Street puzzle 

c. Stringing beads to make jewelry 

d. Attending prom 

 

 

 

 

 

(Continued on next page) 
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11. A functional curriculum is composed of which four domains: 

a. vocational 

b. academic 

c. motor 

d. communication 

e. social 

f. community 

g. recreation/leisure 

h. domestic 

 

12. Embedded skills are something to practice when the rest of the work is done. 

True  False 

 

13. 85% of employees lose their jobs because they don!t know how to do them. 

True  False 

 

14. Students with developmental disabilities learn best when they are able to practice their skills by reviewing 

flashcards and doing worksheets. 

True  False 

 

15. Taking the whole class to the fire station is considered community-based instruction. 

True  False 

 

 

16. Non-school instruction is when you take the same 2-3 students to the grocery store two times a week to 

work on IEP objectives within the community domain. 

True  False 

 

17. Studies show that it is a waste of time to try to teach high school age students with developmental 

disabilities any type of academic skills. 

True  False 
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C O M P E T E N C Y  T E S T  –  C H A P T E R  2  

T R A N S I T I O N :  I T ’ S  T H E  L A W  

1. IDEA is: 

a. A federal law that requires all students to have an IEP. 

b. A federal law that requires planning for transition to adulthood, including employment, for a young 

person with a disability. 

c. A federal law that requires teachers to meet and “brainstorm” once a month. 

 

2. Transition: 

a. Helps students and families think about life after high school and identify long-range goals. 

b. Designs the school experience so that students gain the skills and connections they need to achieve 

goals. 

c. All of the above. 

 

3. Because our students take longer to learn skills, and because they have a difficult time transferring skills, it!s 

important that we identify and teach to their “next environment”. 

True  False 

 

4. The Individualized Education Plan (IEP) is: 

a. A team process that identifies the student's desired goals and outlines the school experience. 

b. A plan dictated by the student's case manager. 

c. The parent request for special education services 

 

5. Work experience is: 

a. More than learning a specific work task. 

b. Dictated by the goals on the student!s IEP. 

c. An opportunity to practice academic, communication, motor and social skills. 

d. An evaluation tool. 

e. All of the above. 

 

6. A student must be able to perform all of a task at a work site in order to justify that placement. 

 True  False 

 

7. The intent of work experience is to furnish employers with reliable workers. 

True  False 

 

8. Services for students with disabilities are not mandated after they graduate or when they turn 21. 

 True  False 

 

9. A student's community-based work experiences provide information that will be used beyond graduation.

 True  False 
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10. Information gathered from community-based work experience will help determine: 

a. Eligibility  for adult services. 

b. Who should provide adult services. 

c. What it will require to help the student achieve success. 

d. All of the above. 

e. None of the above. 

 
 

11. It is not necessary to document student progress as long as the job coach lets the case manager know how 

the student is doing. 

True  False 
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C O M P E T E N C Y  T E S T  –  C H A P T E R  3  

H O W  T O  T E A C H  

 

 

1. Put the stages of job training in their correct order: 

Improve productivity 

Learn the task 

Initiative 

Independence 

 

2. If a student isn!t doing the task, it!s important to decide if he can!t do the task, of if he just doesn!t want to do 

it. 

 True  False 

 

3. The job coach should introduce a new task by: 

a. explaining to the student why the task needs to be done 

b. showing the student how to do the task 

c. Both of the above 

 

4. A task analysis: 

a. shows how quickly a student picks up skills. 

b. shows what part of the task is difficult for the student 

c. breaks down the task into small, measurable steps 

d. None of the above 

e. All of the above 

 

5. The student is to fold a towel. You have explained to her why it is important that she fold the towel, and you 

have shown her how to fold it. She just stands there. What do you do? 

a. Pick up her hand and guide her through the motions of folding the towel. (Full physical assistance) 

b. Tell her to fold the towel. (Direct verbal cue) 

c. Point to the edge of the towel that needs to be picked up. (Gesture) 

d. Ask her, “What do you need to do?” (Natural cue) 

e. Put your hand on her elbow and gently guide her hand to the corner of the towel. (Partial physical 

assistance) 

 

6. If the student is to do the task, and he is not doing it, you should repeat the prompt several times until you 

go to the next prompt. 

True  False 
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7. A student is to put a price sticker in a box. You have told her why it is important that the box has a sticker on 

it, and you have shown her how to do it. Assuming the student needs more assistance after each prompt, 

number the prompts in the order that you would provide them. 

 

 Put your hand over her hand and assist her in picking up the sticker. 

 Tell her to pick up the sticker. 

 Point to the sticker. 

 Ask her, “What do you need to do?” 

Put your hand on her elbow and guide her arm in the direction of the sticker. 

 

8. When charting productivity, you keep track of the amount of work the student has done during the entire 

work session. 

True  False 
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C O M P E T E N C Y  T E S T  –  C H A P T E R  4  

B E H A V I O R  M A N A G E M E N T  

1. The most important thing to remember is that you are in charge of a student!s behavior. 

True  False 

 

2. Punishment can make a behavior occur more often.  

True  False 

 

3. Praise can be addictive to a student. You don!t want to do it too often, or they will rely on it to get through 

life. 

True  False 

 

4. Behaviors are never a form of communication, but rather a product of lenient families, poor structure from 

the classroom teacher, and a lack of control from the para. 

 True  False 

 

5. When a student has a smirk on his/her face, and is being encouraged by his/her peers, he/she is most likely 

not able to control his/her behavior. 

 True  False 

 

6. Natural consequences are hard on a student with a developmental disability, and we should do everything 

in our power to protect them from this cruel world. 

 True  False 

 

7. An emotional behavior is hard for a student to try to control, so we should send him/her home to cool down. 

 True  False 

 

8. When peers reject a student, we can assume that the student is trying to get attention with his/her behavior. 

True  False 

 

9. A behavior plan should change from day to day, so that the student cannot control it. 

True  False 

 

10. It is not important to document behavior, because each day is a new day, and we need to start it with a 

clean slate. 

True  False 

 

11. A label is measurable, while a behavior is not. 

True  False 
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C O M P E T E N C Y  T E S T  –  C H A P T E R  5  

T H E  R O L E  O F  T H E  P A R A - E D U C A T O R  

 
1. A para-educator is a school employee who works under the supervision of a certified teacher. 

True  False 

 

2. A job coach is a para-educator employed by the school district that provides educational services in the 

actual work environment for students with disabilities. 

True  False 

 

3. It is the job coach!s responsibility to: 

a. Write the IEP educational goals and objectives for each student. 

b. Teach and monitor the IEP vocational goals and objectives for each student. 

c. Communicate with parents and other staff about the student!s progress at the job site. 

 

4. If a job coach sees something at a training site that he/she doesn!t like, he/she should: 

a. Notify the Better Business Bureau. 

b. Let his/her friends and relatives know. 

c. Take the information to his/her immediate supervisor. 

d. All of the above. 

 

5. All personal information on a student and all educational records concerning students and their families are 

confidential, and can only be shared with your immediate family. 

 True  False 

 

6. A job coach is expected to: 

a. Transport students 

b. Make sure students are groomed and dressed properly for work. 

c. Be punctual and follow a schedule. 

d. All of the above. 

 

7. An example of “People First” language is: 

a. the blind girl 

b. the crippled boy 

c. the girl who uses a wheelchair 

 

8. A handicap is a functional limitation that interferes with a person!s ability to walk, hear, talk, learn, etc. 

 True  False 

 

9. A disability is used to describe a situation or barrier imposed by someone else or the environment. 

 True  False 

 

9. Circle the appropriate words/phrases to use when speaking of someone with a disability. 

a. Confined to a wheelchair 

b. Child with a disability 

c. Invalid 

d. Student with cerebral palsy 

e. Crippled 

f. Of short stature 

g. Retarded 
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GLOSSARY 
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Understanding Terminology and 

Defining Disabilities 

A B C  O F  B E H A V I O R  
Identification of the antecedents of behavior, the behavior itself, and the consequences 

that follow the behavior. 
 
A D V O C A C Y  
Representing the interests of a person with disabilities to improve the stability and 

meaningfulness of his or her life. In employment, it includes assisting to obtain and 

succeed in the job opportunity a person desires. 
 

A G E  A P P R O P R I A T E  S K I L L S  
Skills which same-age peers who do not have disabilities are performing. 

 
A M E R I C A N S  W I T H  D I S A B I L I T I E S  A C T  ( A D A )  
A civil rights law that prohibits discrimination on the basis of disability in several areas, 

including employment. 

 
A N E C D O T A L  R E C O R D I N G  
A factual, written description of what has been observed. 

 
A N T E C E D E N T S  
Events or actions that occur directly before a behavior begins. 

 
A P P R O P R I A T E  B E H A V I O R  

Behavior that is generally accepted by society. 
 
B A S E L I N E  D A T A  
Data taken the first time a student is charted that shows what skills the student is able 

to perform without prior instruction. 
 
B E H A V I O R  
A response which is observable, measurable, and repeatable. 

 
B E H A V I O R  M A N A G E M E N T  P L A N  

A plan developed by the case manager, with the assistance of the student’s IEP team, 

that outlines the strategies to be used if the student shows signs of inappropriate 

behavior. 
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C A R E E R  P L A N N I N G  
A process of putting together information about a person’s career goals, capabilities, 

needs for support, and expectations in order to realize a job related to his/her desires. 

 
C A S E  M A N A G E R  
A certified staff member who oversees the development, implementation, coordination, 

monitoring and/or evaluation of a student’s Individual Education Plan (IEP). The case 

manager is responsible for the student’s IEP document and for scheduling and 

facilitating the IEP meeting. 
 
C E R T I F I E D  T E A C H E R  
A teacher who has completed the state certification requirement, which generally 

includes at least four years of college with a major in education, and successful 

completion of a standardized competency test. 

 
C O M M U N I T Y - B A S E D  I N S T R U C T I O N  
Instruction that takes place in the setting in which the skill being taught is actually 

performed. The community becomes the classroom. 
 
C O N F I D E N T I A L I T Y  
The private information about students and their families. Confidential information may 

be about problems and disabilities, test scores, background, etc. Paras and other 

educators are required by law to respect the confidentiality of this information. 
 
C O N S E Q U E N C E  
The outcome that is the direct result of a behavior.  
 
D A T A  
The actual numbers gathered which communicate information about behavior. 
 
D I R E C T  V E R B A L  C U E  
The student is told what to do. 
 
E M B E D D E D  S K I L L S  
Academic, social, physical and communication skills that can be taught in conjunction 

with the vocational, community, recreational or domestic skill being taught. 
 
F U L L  P H Y S I C A L  C U E  
The student requires hand-over-hand assistance in order to complete a task. 
 
G E S T U R E  
The student’s action is directed/guided through pointing or pantomime movements. 
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I E P  T E A M  
A team of people made up of parents/family, friends, educational staff and support 

personnel, who meet with the student to develop a yearly Individualized Education Plan, 

which includes objectives and goals based on the needs and vision of the student. 
 
I N A P P R O P R I A T E  B E H A V I O R  
Behavior that obstructs progress or learning and/or is generally shunned by society. 
 
I N D E P E N D E N C E  
The student performs the task correctly without assistance or prompting. 
 
I N D I R E C T  V E R B A L  C U E  
The student is given the natural cue (Example: You’ve finished folding the boxes) and 

then asked, “What’s next?” 
 
I N D I V I D U A L  E D U C A T I O N  P L A N  ( I E P )  
A written plan, developed by a team made up of the student age 14 or older, the 

parents of the student, teaching and support staff, and others invited by the parents 

and student, that identifies the student’s educational goals and objectives to be 

accomplished in the following year, as well as how the progress will be monitored, and 

who is responsible for directing the learning process. This plan is reviewed and re-

written each year.  
 
I N D I V I D U A L S  W I T H  D I S A B I L I T I E S  E D U C A T I O N  A C T  
( I D E A )  
A federal law, passed in 1990, that requires planning for transition to adulthood, 

including employment, for a young person with a disability, starting at least age 14, as 

part of his/her Individualized Education Plan. 
 
I N T E G R A T E D  S E T T I N G S  
Settings where individuals without disabilities work, learn, recreate, and socialize with 

individuals without disabilities. 
 
J O B  A C C O M M O D A T I O N  
Using information from job analysis to develop strategies for changes in routines, 

equipment, and tasks so the employee can better perform the job. May include 

specialized equipment, interpreters, or modifications of existing tasks and settings. 
 
J O B  A N A L Y S I S 
Assessing a job situation with employers to arrange specific duties, schedules, 

equipment, and other parts of the job for the employee to be most productive, safe, 

and satisfied. 
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J O B  C O A C H   
The person providing support and/or giving assistance to persons with disabilities, 

helping them succeed in their job site experience or paid employment. 

 
J O B  T R A I N I N G  S I T E  
An actual work environment in the community, serving as an extension of the 

classroom, where the student is involved in an unpaid work experience. The purpose of 

the experience is for vocational exploration, assessment, and/or training. (The unpaid 

job training experience needs to occur within Dept. of Labor guidelines.) 
 
L E A S T  R E S T R I C T I V E  E N V I R O N M E N T  
A special education term meaning the placement in which a student has the best 

opportunity to achieve with the least amount of restriction, based on individual student 

needs and abilities. 
 
M E A S U R A B L E  
A method of describing goals or behaviors so they can be measured objectively. 
 
M O D E L  
Demonstrate a desired behavior or skill. 
 
N A T U R A L  C U E  
A situation that naturally occurs that indicates the need to perform a specific task or 

use a specific skill. 
 
O B S E R V A B L E  
A behavior that can be either seen or heard. 
 
O B S E R V A T I O N  
The process of systematically viewing behavior. 
 
O N - T H E - J O B  T R A I N I N G  ( O J T )  
Instruction provided in an actual work situation in which the employee learns to perform 

expected job tasks. 

 
P A R A P R O F E S S I O N A L S  ( PA R A - E D U C A T O R S )  
Additional educational personnel, working under the supervision of a certified teacher, 

hired to extend the services of a school's program. Paraprofessionals usually perform 

instructional, clerical, or student supervisory duties within a school or program. These 

duties are planned, monitored and evaluated by a certified teacher. 
 
P A R T I A L  P H Y S I C A L  A S SI S T A N C E  
The student requires some physical guidance in order to complete the task. 
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P E O P L E  F I R S T  L A N G U A G E  
A conscientious choice of language that describes a person’s various abilities first and 

includes information on his/her disability only as needed in specific situations. 
 
P E R S O N - C E N T E R E D  P L A N N I N G  
A planning process for the future of an individual that focuses on his or her strengths, 

interests, and life dreams. 

 
P L A N N E D  I G N O R I N G  
Purposefully ignoring an inappropriate behavior that presents no danger to the student 

or others. 
 
P R O A C T I V E  S T R A T E G I E S  
Behavior management strategies that anticipate future problems, needs or behaviors 

before they happen. 
 
P R O D U C T I V I T Y  
The amount of work completed in a given amount of time. 
 
P R O M P T  
The cue or degree of assistance needed to complete a step of a task. 
 
P R O V I D E R  
An individual, group of individuals, or organization offering one or more services, usually 

under some kind of fee or contract arrangement. 

 
R E A C T I V E  S T R A T E G Y  
Using punishment in reaction to a behavior after it occurs. 
 
R E S P O N S E 
What a person says or does in relationship to a cue or situation. 
 
S O C I A L  A M E N I T I E S  
Using terms of politeness: please, thank you, excuse me, I’m sorry, you’re welcome, 

etc. 
 
S O C I A L  S K I L L S  
How people relate to each other in various situations. 
 
S P E C I A L  E D U C A T I O N  
A federally-mandated program organized through state and local educational agencies 

that ensures and provides appropriate educational activities for students qualifying 

under categories of disabilities. 
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S T U D E N T  P R O F I L E  
Information from the student’s IEP team, compiled by the student’s case manager, that 

describes the student’s strengths and needs, along with any medical concerns. This 

information is confidential and intended to be shared only with staff working with the 

student. The purpose of the profile is to provide consistent strategies and reliable 

information about the student. 
 
S U P P O R T 
To maintain or help a student by providing needed assistance in a variety of intensities 

and methods. 

 
S U P P O R T E D  E M P L O Y M E N T  
Paid community employment for those who need long-term, ongoing support in order 

to succeed on the job. It is characterized by regular opportunities for interaction with 

co-workers without disabilities and/or the public.  

 
T A R G E T  B E H A V I O R  
A behavior chosen for evaluation or intervention. 

 
T A S K  A N A L Y S I S  
The division of a task into small learning units. 
 
T E A C H I N G  P R O T O C O L  
A systematic plan for teaching a task that ensures the student will complete the task 

correctly and with the minimal amount of assistance needed. 
 
T R A N S I T I O N  
The process designed to assist students in their move from school into the adult world. 

 
V O C A T I O N A L  E V A L U A T I O N  
A comprehensive process to aid in career development by determining vocational goals 

and expectations of persons based upon their interests, skills and experiences. 

 
V O C A T I O N A L  R E H A B I L I T A T I O N  
A federal and state supported service administered in each state that provides various 

resources and support to assist individuals with physical, learning, developmental and 

emotional disabilities in obtaining meaningful employment. 

 
W O R K  A D J U S T M E N T  
A rehabilitation service that assists an individual in acquiring work habits and related 

social skills considered important for successful employment. 
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